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Thé purpose of this study was to ascertaln whether
[

*.students entering nd;slng programs whlch admit students on
‘ the basis of different crlterla and whlch do not have the
‘ ~Z'same terminal goals will achleve a satls?ﬁ%tory level of
attainment ln.a\course taken by all students. . The core course
. was 'centered around .a common' text book developed as- an oyiglnal

text for A. D N. students entltled. Hlstorlcal Perspectives

and Current Trends in Nursing. Pdrformance was evaluated

..
' through testlng foruconfent validity and a correlation of
scores between the two levels of commpnity college nursing
soudents. A secondary purpose of this study was to evaluate -

Al

« the spetific materials designed for use in this proposed core
course.;wnn-extenslje r;ylew‘of the literature ;nd survey of *
nurslng"faoultlesprevealed the 1ncomp1eteness and outdated-
ness of current texts to meet the needs of the A.D.N. course
in qﬁrrentﬁTrends. It became evident whlfe researehlng

#p; ooufse content materials for the Current Trends course fhat

- the Peréonal and Vocatlonal Relatiohnships tourse required of

' ' tne L.P. N studenp possessed many degrees of slmllarlty.' It

. ‘ > a peared loglcal that this course could oe included in a

ore curridulum, | o |
. y o
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‘represehted in this study. Twelve community college A, D.N. }/ﬁ\ C#

distributed to 974 S The 12 unit review tests consistrng of |

The Illinois Nursing Education Planning Areasiare

dividéd into eight regions. All \geographilc regions were °

- 5%

Ty

programs and twelve L.P.N. programs participated voluntarily.
All are public commhnity college.programs All are State
approved programs wlth wide variation among admission - p

procedures. Twelve/of the 32 units of the core téit were ’

" 12 items each were completed by -505 A.D.N. Sg and 469 L P. N.

) 'R

S The mean (X) of the difficulty index was 88 percent.

sl
The lowest difficulty Index of a single test was 71 percent .)

indicating the test items to be weighted‘on the easy side.

Content ‘validity wds proven. The t- test was employed to
compare the unit review test mean scores of A.D.N. SB.
X = 85.817, and L.P.N. S84; X = B4, 467. The means -were proven ).
to;be equal, proving the hypothesis (H ) that students
entering basic nursing programs with different admission
standards will perform equally well in thils core course.

The S; evaluated the units on a Likert scale rating of
1 .to Sr\rangingrfrom strong agreement to strong disagreement ,
on' 12 1tems. Results sKbwed total means of 1.992 for A.D.N. /-
S, and 1.933 for L.P. N Sg. The meaps were proven to be equal,
proving the hypothesis (H5) that a sﬁngle core course will
serve the needs in this core;area for students enrolled 1p
both community college nursing programs,

This core course has been.recommepded for immediate

implementation at the College of Lake County in Grayslake,

1
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- Illirois. "It ig hoped that this sfudy yzl‘]il. convince other

- faculties that core courses in nursing are ‘workable and !
educationally sound. = ) ‘ ' \ N
o ‘ | ]
96 v ' .
. . ’ ' ‘.
I
v\ r b4 «
8 » .
[ .
. . Y "~
¥ ‘ o
/ . - ~
o - :
/ |
X - / ~
/
s & .
L4 ’
gl
' ) [
7
g :
L] \ //
ad
7.
[} \S
. / v -
. - . (
. . G - %
. . ' . T o




) Chapter

Z

I.

I¥I.

Iv.,

7

vi.

'TABLE OF CONTENTS B

-
Y

Y -

INTRODUCTION.............“...O/...‘............‘

Statement of Purpose Statement or ckground:
wClarification of Terms; Statement of /the

Hypotheses; Hypotheses; Testing the Hypiipeses;'

Statistical Design; Product Development

" Implementation .of Product- Implications and

Slgnlflcance N

REVIEW OF THE LITEBATURE..................(.o...

Introdﬂctlon- Rationale; National League -for
Nursing Pesition; State Boards; Communlty
College Articulation; Public Community
Colleges in Illinois; Curriculum Change;- )
Career Mobillity Patterns; Proficlency
Examinations: Pre~Test Service, Inc.:;

Core Curriculum; Core Courses; Summary -

-

ADMISSION STANDARDS FOR COMMUNITY COLLEGE "~

NURSING P‘Rocmpeﬂ.........q........‘.......‘...;

Introduction; Career Mobillity Opportunities;
Admission Criteria; Admission Policles; '
‘Pre~Admisslon Requlrements; Pre—Tests; ’
Summary s

CORE'CURBICULUﬁ CONCEPTS IN NURSZNG...ccoceascee
.. ’ ’ i .

Introduction; 'Establishing the Need for Change;,

Understanding the Core Curriculum; Course

Descriptions; Course Content; Licensure | )
Examinations; Measurable Abllitles; Summary .

TREATMENT OF DATA...........‘ ..oo..o..o.[o.o‘....o

" Introduction;, Unit Review Teétqheans- Unit.- b

aluations; Validity; Content Validity; Item
Analysis; Item Difficulty; Subjects; Summary

“

CONCLUSIONS AND IMPLICATIONS...eueeetonsasansass

APPENDIXB;O...;....oa'....o.."o-‘..,.....‘..‘t.....--v...’..

s

7
/

BIBLIOGHAPHY . «+ v v e eueeneesencereesennsasssssasnsssfonanns

-

vi

28

Ly

60
63
71




LIST OF TABLES
.o

+

Table - ! E ) Page

>

1. Career Mobility Opportunitles in the
participating Public Community Colleges

ln Illmols. [ 2 N N N J .'.......................... . 31
' 2.~ admisslon ‘Policles for thg, Parficipating !
Nurs lng Pr?g ms. ; «s o0 0 00 .%. o0 00 00N 0 O OO [ 3 3N BN 2 J 33

3. Pre-Admission Requirements for -

\ . Participating Nursing StudentB.eessessososes ' . 35
4,  Pproposed Core Course Current Schedule, ... ... Y] )
: - _ ¥ L .
. 5. Unit Review Tests Mean SCOTEB.emesvssonssnns 4s

6. T-test of Mean leferences on Twelve

o pnlt ReVIe' TaSt's. o9 o0 00 . oo o0 09 .‘. oo 00 0 00580 . ‘ 46 .
‘ . 7y Unit Evaluation Mearn SCOresS...sssesssssvsvse b7
~ 8. T-test of Mean .Differences on Likert .
’ - ' Scale Evaluation of Twelve Units....w......: 52
v <D : ‘ . . .

9. Content Validity Data of Twelve o
Unlts Tested..._..‘............'......-........ 53

:  190. Ttem Difficulty Indéx of Twelve.Dests ’ _

' Taken by A.D.N. and L.P.N., StudentB.scsseses ° 56
' 4 . . .

S . « 4

(




iFlgure
.
)

-
3
’ . /

LIST OF ILLUSTRATIONS

Geographio Distribution of 24
Participating A.D.N. and L.P.N.

grams.....ll.l'll.lI'll'l...l’...lll"l' .

b
[
* »
-
A&
’ - )
< v
p—— -
i
-
- L4
S
I =
// ’
LY
</
@ ’
B,
el {
]
' ah ¢
4
‘ ]
)
,\.
viil




'\\

AN

ﬂ,rxstatement of Purpose ‘ e T

<

. CHAPTER I-

ve ' - INTRODUCTION

“The purpose oT: this study was to’ asoerteln whether

.
—_—

students ente:dng nursing programs uhlch admit Btudents on
the basis of dlffefént’crlterla and vhich do not have the
same termtnal goals will -achieve a Batlsfactory level of °
attalnment in a course taken by all etudenta. The proposed
core course was centered around a common text book. Student

performance was evaluated through testlng the unit review

1tema for content validity and the correlation of test scores

_between the two levels of communlity college %uralng students.

A secondary purpose of this study was to evafhate the speclrlc

materials designed for use in this proposed core course.

>

Statement of Backgroﬁnd

, The\staft of Delmar Publishers; a Division of'thton .
Educa onal Publishing, Inc., conducted}e nationwide study to
determlne the need for & text book to be wrltten at the level
of the. comnunlty college nurslng student enrolled in. the
assoclate degree Qrogram. An extenslve 11terature revlew to

develop a comparison chart of major contendersg with the text
materials entitled, Historical Perspectlves and Currdg;:ﬁ

Trends inv Nursing, revealed ‘the incompleteness and od%\\

- datedness of current texts. Nursing faculties expressed a

[

need for new zourse materl'als.1 (x ‘

[
<
AR
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- could be included in a core,currlculum for communlty_college

2
It became evident while reeeanphlng course content

materials for the Cufrent Trends course requlred of the A.D. N
\
atudent that the Personal and Vocatlonal Relationahlps course

~~
, o

required of the L P. N. student possessed many degrees of

) almllarlty. Therefore.,lt appeared logical -that this courae

L

-nursing students. It should not be assumed, however, that all *

courses in the nuiplng bprrlcula would be'completed with equal

‘success by ‘all students. Varlables such as program admlsslon

criteria and course pf%-requlslte requlrementa should be N
studled prlor to course lmplementaxlon.

The College of Lake.County 18 presently studying the
poeltlve andfnegative aspects of the lmplementablbn of a
core cufrlculum 1n'19?6.' Thlg study -provides data which
1enda support to tﬁe core course pertailning to cu;rent‘trends

in nursing required of all nursing students in IlYinois.

~

*'Clarification of Terms

’

The: terms used in the study are genersally underétood.
( ) -
but it 18 .felt that some clarification is needed in order to .
be certain of uniformity in interpretation.

Academic Credit Uniform system of measurlng transfer

credit courses applicable toward the
\
attainment of a certificate or degree.

Admission Standards dmission to a

Requirements for

specific program which are based on

an analysis of the aptitudes and

, , ) . abllities necessary for succeaafulb

{- .

Co

-

N

-~




« )
o \‘Aﬂsoclaﬁg Degree Nurse

Articulation,

\

\

Pasic Nursing Education.

. Career Ladder’

Core

Course

Core

/
€urriculun

\ .

3

. .completion of the program,

Ameriéan Nurses'! Assoclations .

‘professional organizationm for’

' registered niirses.

’ The'sequentlal_plﬁnnlﬁé of nursing~N

educat;on‘pfogramé to enable entry,

_exit and re-entry without loss of -

3

time. money and academic credit Andf.
with the atgalnméng of marketable |
skills at,e;ch exit lbvelq

Reglstefad technical nurse ﬁ¥epafed
for ﬁeglnnlng staff-level ppsiflana{-
Directed learning activities which .
are parﬁ of a planﬁed educatléhai
grogram leading t; a certlrlcéie or

degree in nursing whiéh entitles the

nurse to take the state llcénelng

‘ e;&mlnatlon.

Process through whigh advancement

to a higher iév01{6f~purélpg practice
18.facilitated uith&ut,megﬁinéiqss s
repet;tlon. )

Course with content designed to
provide common knowledge and 8skills
basic to the learning needs of more
than one level of nuralng student.

A curricular dealgn which ‘enables a

.
etuden€ to leave a career program

-

12




-'-‘; ‘ T Q- at various stages wlth a career ‘
N ' o o attalne& and the’ optlon to contlnue

e , on to‘;nother level as deelred'
Tt T . ¥ -~ -

Ut Licensure ~ Prodess bw whith the state grants -

o " perm aion to persone to praotice
- withdn.the guidelines and legal '
llmltations of a glven professlon.
ﬁ,L.NQ;. National League for Nurslng; o

\ff - prdressional organlzetion for the

-

- advancement of nursing education

- and service,

Open,%urrlculum . rSyetem of education recognlzlng

'

qommon areas of aehievemené,whlch

-+ allows oareer mobility from the

-practical nurse level through

»

' graduateKEducatlon and from’ other

§4f§~ health related fields.

. /\ . .

Performance ﬁi o Ablllty'tofstudy and comprehend

r,vt‘prlnclples and baslc concepte of
cdurse content materlals.

/

Practical Nurse A person prepared to care for the slck

'in a team relatlonshlp with registered.
" professional’ nurses in hospltals.and |
other institutions. A practloal nurse
worke only under the direct orders of
a licensed physician or dentist or
_‘p "~ under the eupervislon of 'a registered

professional nurse.

:‘r ‘ " ) . . | 13




whlch relate to the proposal of a core course in basic
nursing education currlculums. As & result of this study, s%#‘

'75the researcher anticlpates a greater understandlng of core

5. B ‘ o

Professional Nurse A person prepared to recognize and-

o

“understand the fundamental health
needs of society and 1s capable’ of
~prov1d1ng health care in the preventive

‘-and remedial aspects of lllness,

Registration , One of three forms of professional ,
practlce’regulation'granted to an :
individual in e specialty role when R
minimum standards are met,

Termlnal Goal | i The eompletion of a programvwléh
adequate preparatioh,to perform at

X

a specific level without need for
: further preparatlon.-
STATEMENT OF THE HYPOTHESES ‘
- Silnce many controverslal ideas apparently exist about
the core curricular approach to nursing education, the

researcher would 11ke through this study to ascertaln facts

U wi,

cuarriculum bw communlty college nurslng program facultles.

Hypotheses

Hl Stﬁdents entering basic nursing programs with different

admission standards will perform equally well in this

<
.

core.course, -
s r
.A 8ingle core course will serve‘the'needs in this course

:‘area for students enrolled in both community college

- ?

nursing programs.




A

Testlng the Hypotheses ' ' -, . ig ’
In order to\yrepare a product of educatlonal value td o
meet the needs of thls core course. it was consldered essentlal

thaet actual tlassroom testlng of the mater1a1 be conduqted.

So that this product might be tested, a 1etter plus the

table of contents and unit requlsltlon form were mailed to
coordlnators of the 31 approved A.D.N. pro%rams in the State'

of Illinois (See Appendlxes I, II, and I11). The Coordinators
were requested to parttclpatelln the evaluation of_the manu- _ -
scrlpt by 1nd1cat1n5fThe specific unit(s) they could classroom
test and the number of coples needed for a speciflc date.
Twenty-two of the 31 A. D. N. program coordinators reSponded.

Two expressed regret for not being able to partlclpate due to

-

,the use of LEGS, Learning Experlence Guildes for Nursing Students.

Twenty indicated a desire to assist in the evaluatlon process.
A schedule was in effect from Septembter 1974 to March.1975
for this phase of the work. Twelve communlt& college A. D.N.
programs classroom tested and evaluated select units of the
product. Unlts were assigned accordlng to school requests. | &
dates needed, geographlc-locatlon. and the ability of the
author to complete writing, copy materlal on off-set, -
package, and maill by the target date. ' \

.Five of the 12 schools selected had both A D N. and
L.P.N. programs participating 1in this project. S%x '
additional L.?.N.,prosrams were contacted and agreed to

cooperate in this endeavor also. The students currently v
A4 N / 4. ‘ -
' Y

. 16




enrolled 1nothe autHor's program were alsq partlclpants.
ALl programs are in reeognlzed pubﬂlc Junlor colleges in .~
the State of Illinois, "(Se& Appendix 1IV)" All of the e%;ht
Illlnols Nurslng Educatlon Plannlng Aréas were represented.
Admlsslon criterle for the 2# partleipatlng rograms )

Statlstlcal Deslgn o j/ =

P--3

Thls MBP waswa quasl-erﬁerlmental tudy. A parametrlc
test, the t-test. was used to. compare‘the mean of the 12
unit review qulz grades for each group of 8, Thls determlﬁed
the probabillty that the differenc between means was a real
difference rather than”a chance.d fferenee.

The followlng,tutest formu‘a was used to determlne the
statistiocal comparison of socorgs for each unlt betweeen the
tuo levels of communlty college nursing students.

Step 1.  (Ny-1) 2+ -1 2

T /’1 -7 ~
Step 2. N, 4/ Ny ' ] ‘ *
Step 3. Step 1 x Step 2

step 4, VBT T

Step 5. X, - rxz
.Step 6. t =Step §5.°

Sfep 11}
af = N1 + Nz 2

‘ The probablllty.level (confidence level) was get at 994
. (the 0,1 level) 1ndlcet1ng a probabllity of only one out




A .\Q' - 8

of 100 chénoes that the difference wasla.res t of’chanco.

A LikertsScale was construgted (See Appendix‘v) and was

\

employed to measure the exteﬁt,of agreement ov/oisagreemenp

' concerning the evaluatfon of 12 select units of the original ~

-product. Parametric correlation was made botween means of

the units between A.D.N. and n.P.N. s The S were
P -

' representatlve of maqy ‘Faces, hcgh sexes. ranged in age _

from 17-55. and live in geographic areas covering tho entire

A_State of Illinois. o : 2

A test-item analysis of the 12 review quetions for

‘each of the 12 units evaluated was completed in an attempt

to validate test content. (See Appendix \'s9)

. -

The oriteria for admission to the\associate degree and
licensed practical nursing programs participating in the
study were revieweg. A comparison was ma&e to support the

hypothesis that admission standards differ between the two

‘levels of nursing and smong colleges.

Product Development

The product was developed as an original text by this-
researcher and 1is being currently implemented as 1nstructlonal
material for the Personal and Vocational Relatiohships courses
at the College of Lake County in Grayslake.‘Illinois. The
oroduct was developed concurrently with the MRP and wa the
basis upon which‘the’statistical studies were conducted.

. The literdture review was extens{ve and pertained to
morevthan one ﬁaJor ares of interests curriculum developmentl

and instruction, nursing educafion. and topics relative to

content areas of the product,

17 :
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, : i 9
. e ~Imp1ementa ion’ of Product | o . ’
The product 18 deslgned t he uBed as a text or- reference
- L ‘}or courses requlred/yy/the state 11censing boards of examlners )
o ?for professlonalf;nd practlcal nurses. A professlonal person N
in\vshould have knéwledge of -the history of the prBfessiu “ahd ffﬁ’
the achﬁg;éments of early leaders 1n order fully to\hppreclate
and undgrstand current trends and proJect futﬁre developments.
Hapld technologlcal advances and changlng roles of the nurse
necesslpate 1n813ht 1nto legal aspects, ethlcal qksponslblllties.
health team relationshlps. Job opportunlties. educational
prdgrams open to nurses, and proposed leglslatibn directly .
affecting future asg nell as present practice.
: \[ The product will be marketed in the community college
‘ v | 'settlng. nat.tonally and 1nternatlona11y. in the fall of 1976.
| N Delmar.publlshers rlan to advertlse the fortheoming book in
'pratesslonal Journal ads. by malllng a fller to the state
g ¥ approved schools &f nurslné*NBnd by verbal communlcatlon
between Sales representatlves and nursing faculties.
Y . This MRP contributes currently Jo the improvement of
édncational practice in thq College of Lake County and will
fhgve a ﬁbs}tlve erfec£ on other community college nursing
" programs 1in the immediate future. The pubi;ahed text will
‘be used as the course text for both nursing programs at Fhe

< .
College of Lake County. It 1s anticipated that other A.D.N.

-

and:L.P.N. program faculties will use the product as a

refefence source or text. Undoubtedly, the instructor's

.
ks . i
1
° .
. . -
- . .
' .18




Yy
Y
’
-
—

a

" - ' gulde will be a valuable 1natrument for faculties with or \
lethout\the text., It is the ultimate goal of thls MRP that\

Is

{_. <“f{'commun1ty college nurslng facultlés ‘consider the 1mp1ementb
T at&ﬁﬁ\ﬁf/;hls content area in a core curriculum course.

~{

I/"\. .
Implications and Slgnlflcance'

FPew willl have the greatneas to bend hletory 1taelf.
but each of us can work to change a small’ portion
‘ of events, and in the total of all those acts will
o . be written the history of thle generation.
' a Robert F. Kennedy

\

The'L.P.N. of this generation 1B no longer restricted

to the basic bedside nursing care of the 111 and household

vdutles assoclated with the physical environment of the patient.
- Nursing students today are concerned with the total needq\of

. ) the pa)tlent. , . -

' This generatlgn does not desire to remain 1n the(
traditional classroom setting with 1ts atereotyped learning
activities and hletorlcal noétalgia. The young nursing
asplranté in this era are inspired with the concept of bfbtherly
love and'pe;ce and wish to be 1nvoiv§d'w1thvtbe'soclal prbileﬁa
of fellow men., More importantly, they want to create changé B8O
that all men might enjoy a happler, healthler. better adjusted
life, Nursing educators‘ﬁﬁ%t take the students into the

'-communlty for a broader learning experlence to enable them to’
find career satisfaction and provlde opportunltlea for learning
enrlchment and upuard moblllty. Learnlng must be meanlngful
and prepare the career program student to meet tife job needs

., ' _ immediately. Nursing curricula are accelerated and students

carry very heavy class 1dads., More and more L.P.N. 8 are
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‘entering A.D.N. programs and many are forced to.repeat

courses due to the lack -of development of a career ladder‘
or core currlculum in their 1nst1tutlons.i The core qgurse
herein proposed is a small step}ln this dlrectlon andyls
intended to be a milestone, not mere;y a- stepping Btone in.
nursing education. ' .
Mosg nursing programs screen applicants on’pre-determlned
admission crlterla.» Academlcvsucoess. attributes, and ’
personality ére evaluated through a variety of methods,
Programs dlfferfmarkedly in the admlnlstratlon ‘of pre-tests,
reading level requirement, ‘use of the I.Q. to predict academlo '
success. and high school class rank relevancy. The majority v

of programs require references and a personal interview with

~the program coordinator and tend to agree that the grade .

'polnt average 1s a high predictor of academic success. The

é +D. N, programs require prevlously completed blology and
oﬁemlstry courses,

Several community colleges ih Illinois are conducting
Pllot career ladder or core curriculum programs. The’Nurslng
Education Coordinators of the Department of Reglistration and ~
Education have issued a formal statement endorsing the upwardw

moblllty concept. Faculties, however, have been hesitant to

change and progress to date7h§s beenislow. Leaderslare,neededl
Cov U j(‘ x5
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< CHAPTER II

REVIEW OF THE LITERATURE
» / -

Introduction - "( : o a

" Throughout the first half of this céjtury, nursing

-

‘curricula remained tradltlonaily staﬁdard.:jThe institutions
provldlhg purelngveduoation in éheqpvearly decades served a
" vital purpose in the h18t0($/§3>prepérlng nurses for 'practice.
However, the world with the 1nst1tﬁtlona and individuals that
' play a significant role in it 1s constantly growing. To keep
pace with the fapldAprogreesivenese which 18 touching the
lives of all.persona today 18 a necesslty.

| Innovation.solely for the Bake of keeplng up with phe
1qte8b5trénds in education, faculty 1nteres;%'or pressures,
financial gains,. or institutional prestige 18 not sound. The
adoption of %ew*ideaa in curricular dekign should be based on
sound éducat}qnal principles and abilities, aspirations, and
needs'df students. ' (Dressel and De Lisle, 1970) |
o In recent years, edueatora have begun to study aerlously
the curricular deslgn and cogteﬂf‘“? nurslng educatlon.
Researchers have propoaed that a major fault lies in the
absence of artlculation and career ladder opportunities,
There has been, and currently exists, controversy ovey/a core

curriculum and upward mobility for nursing students, b

(Lysaught, 1950)

12
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goal uigﬁ¥'ba. ,Qpe educational axgpeﬁ should be aofqéslgngg.

"An career advancement. o

The educational prooesa ahould be flexible and resp02g;;e¢;“\\
to individual needs of students no matter what the terminal.

hdd

so- that a student expprieghea‘a minimum amount of difficulty

Vv ma

! . ¥

Nuraing students are aonewhat differernt from othér career

program applicants in that a high percentage have had pr:\}?ﬁs

N

educationnl preparation -and experience often overrlapping the

- nursing curriculum, Individunbs come from the bnccalaureate

programs, military corps schools, allied health fieldu or

may have had previous backgrounds as 1lcensed practical nursea
or nursing aaaistanta and orderlies, Nurslng faculties
gstablish placem;nt atand,rdg in keeping,with;their program
phiiOGOphy. Teacher yade'fésta and assessment OFf transcripts
vary in depth from one Lnstitntion to another, The amounf of
credit granted may range from none to little to too much.

Providing a ladder approach by means of offerin;*advanced

placement.for credit earned on proficiencyﬁexana_ia a
déflnitely meritorioua‘qducational endeavor, It would be. more
iogicul and far more advantagedus. however, to provide a
curricular design, a core curriculum, which would enable‘the
student to leave at one level with a career attained or

continue on to another career level, elther Aﬂ a continusus

process or at a later date. (NCSNNE, 1972)

National League for Nursing Position

Upward mobility was aupported by the NLN Board gf- 3

22
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-Lnurélng educatjon were dtscuseed'by representatives of the

Directors in 1970, In Mam..19$2.~an Open Curriculum Pilot Q'

Project Planning Committee was formed., This commlttec.

selectedfjl schools tquaftlcibate’ln a pillot prcaect..-In | 2%%
1973 an t

ﬂzz\g. the NLN conducted forume on the open currlculum.

Progre and problens of 1mplement1ng innovative approaches to

51 schools. The Divislon of Researth conducted extensive

Surveys and published the Directory of Career Mobility .
] P "

Opportunities in Nurging Education 1n;1973. The research WL

division is presently developlng a set of guldelines for open
curriculum ﬁéograms‘with ihnds from\phe Exxon Education . .
Foundation and Educational.Foundatton ‘of Amerlca. _(Lenburg
et al, 1973) |

. Some of the éroblema enccuntered include a shortage or,.
prepared faculty. misunderstanding or non-acccptancc of the
open curriculum concept bglnurslng peer groups, 8chool
admlnlstrations. and employers of the nurcing graduates,
Reliable testing tools arc.needcd to evaluate adequately

student cognitive gkills and -clinical performance, Sone states

' experlehce_dlfficglty in obta%nihg cooperation from the state

boards of nursing in changing course requirémenta. (NLN, 1972)w

greNy

NLN tests arc being given as challenge exams,.- In the
admission of practical nureeg\to R.N, crogramshlt i8 advised
by the NLN that schools evaluate clinical performance and
require the.aane entrance~exam1natlon rcquired‘or oéher applicants
seeking admission, in addition to the administraticn of

épproprlate proficlency cxamlnatlons. The basic achlevement

2o




'.,surglcal nursing, obstetric nurslng. nursing of chlldren.

_.8eem the mpgteappropflate. .Each/ftbgram's faculty must decide
. 3 . - » ) N
,the"amount of Bgedit to be given., :Other NLN achievement *

- v\ . o~ . v_ .o

. ‘ 15.
tests from the NLN Evaluation Service for baslc medical and

basic nutrition, basic pharmacology, and anatomy and physiology:*

) . ] Ve
tests might be used in the edmlsslon of aldes or.orderlies

to practical nursing programs and registered nurses to
baccalaureate programs. The NationelaLeague for Nurslng
issued the follonlng statement bn the open curriculum in 1970.

An open curriculum in nurslng education is a system
which takes into account the different purposes 9f
the various types of programs but recognizes common
areas of achlevement. Such a system permits student
mobility in the light of ability, changing career
goals, and changing aspirations, It also requires
clear delineation of the achlievement expectations of
nursing programs, from practical nursing through
graduate education,. It recognizes the possibillity
- of mobility from other health-related filelds, It 1is
’ an inter-related system of achievement in nursing
education with open doors rather than quantlitative
serial steps.

v N n '
The Natlional League. gor Nurslng believes that:

Indlvlduals who wish to change career goals
should have the opportunlty to do so.

Educatfonal opportunltles should be provided
for those who are interested in upward
mobllity wltnqut lowering standards.

In any type of nursing program opportunity
should be provided to validate previoub
education and experience, .
. ‘
Sound educational plans must be developed
to avoldsunsound projects and programs,’

More effective guldance 18 urgently needed
at all stages of student development,

F
If projects and endeavors in this area are
to be successful, nursing must ac¢cept the
above concept of "the open'cuyriculum,

2
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State Boards

State boards of nursing encouyrage the open currlculum !

and are avallable for guldancgs Actual program development
a,

Tl 13 the resﬁdnslbllity 6f the individuhl’ Z;;gran.. State

‘ departmenta of education do currently grafit approval for the
admlealon of students granted credlt for prevloua education
and experience, proylding a detailed p;an is aubmlgtqd,and

‘\deemed satisfactory. \ |

| Experimental programs are in operation which were planned
to proylde for career advancement, 'Programs aretgiven fﬁli\
approval after its educational soundness has Beeﬁ‘determlded.\ '
An lmportanf factor in the evaluatloh of the program is the
satisfactory performance of the graduates 6h the State Board
Test Pool Examination for licensure. (Treptow et al, 1973)

Community College Articulatlon o ~

“
The number of baslc nursing educatlon prOgrama within

the community college setting 1s rapidly 1ncregalng.

" Although this setting is 1deal for the 1mplementgtlon of the
core curriculum, it appears at this time to be unrealistic to
presume that all qoliegea will eventually adopt a common
core program. . . ’ _ . )

_1 The ideal community college program would provide common
core courses with termination options at three career levels:
nurse assistant, licensed practical/vocatlional nurse, and

registered nurse. Some experimental programs provide ready

transfer into the third year of the baccalaureate (B.S.N.)
b

prograﬁ at a senior college.

20
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Publlo COmmunity COlleges ln Illlnols

-

N
During the achool year, 1974-1975. thdfecwere 38 puhlic

‘community college dlstriota comprised of 48. campusea 1n '
operation, 0ver 98 percent of the Illinois resldenta live
wlthln the boundary of a community oolIése distrlot. Durlng
the 1974 £ . seme;;er. more than 327.000 1nd1v1duala énrolled
in either ::Zdit cq?raes or non-credit community Be:vicea
offerings. Most students enroll in’their district ool&egg'
alt\gugh permission is ééanted to\gf}end.an out-of-d;sfrict
coll‘gp for curricula not offered in the local institution,
Over tyo-thirds of the students are enrolled on é part-time
basis with many attending classes during the evening and on
Saturda&. The main purposes of the comprehensive .community
cOllege include provision of the first fwo years of the
baccalauréaté degrée. careeér education prog{ama; general
studies, non-credit clasges, oommﬁnity-sbrvicea education,

and student services. The I1linois Community College Board7
approvés program initliation in a given college and serves asA
the coordinating board while each college is governed by a ‘
local board of trustees. Thirty-five commuhity colleges

offer programé 1ﬁ registereq nursing and 23 offer prograns

in practical nursing. (OSPI, 1974) ¢

| In 1973, two recognized public schools, Harper and Spring
Valley é%llegea were granted approval by the State of Illinois
Department of Registration and Education to offer an L.P.N. to
B.N. career ladder currichlum, ?tudenta ﬁé?mihatlﬁg education
at the end of the first year qualify for the practical nurse

o 26° dl
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licensing examination and students completing two years of '
the program qualify for the registered?nurse licensing
examinations.

p . | | \\ ,
Insboth programs. identifiable oomponents are transfer-'

(2o

able and the first year is the base upon which the second

vyear is further developed. Competencies are defined clearly

-

for each level and expected skill achievement for tho L.P.N.’
and A.D.N. graduates are clearly ‘delineated. (Treptow. 1973)

Curriculum Change

Early nggging leaders published three editions of
"curriculum guides" over fifty years ago which were intended

to assist in the estab;ishment of good standards .of nurspng

I

-education. Today, minimal standards are estabdished. The

current problem confronting nursing educators is to determine
what courses. should be offered, content. and sequence. .The
theoretical foundation ofﬁ:fsycurricuiumiis not as significant
as the philosophically based commitment of the'entire faculty.-
(Lewis, 1974) o
“'k Each faculty member must’accept and internalize new .
curriculum concepts Af 1t 18 to succeed, Curriculum revision
must be more thsn the mere moving of a course to another'pléce
in the sequential pattern followed., Re-naming courses without
changing'content is also inadeouatc. Common' principles and"
concepts must be identified. Curriculum development should
be a democratio process represen%ing'the thinking of the -

et ' : .
majority. Students should be recognized as the most important
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consideration in curricuitp planning and implementatilon.

-

(Bruten, 197“)

\ Building a curriculum design requires the identificatlon

of a conceptual framework. a set of abstract. interrelated

b

~ 1deas. The conceptual framework guides and facilitates

decisions about curriculum content. Learning theories will

influence the accepﬁance of spiral or repursgye.learning

- consisting of'core,concepts‘or suﬁmative learning based on .

'dif(erent égncepts being introduced at different times in

the curriculum. In the summative mode, the student constructs
the whole from the parts while the spiral or recursive mode
provides the core concepts to which new knowledge is added.’

When the courses .and their sequence are decided.upon.

course objectivesAand’content must be determined and learning

4
®

experiences planned. All factors nust be in accord to
ensure student growth, (Gordon and Anello, 1974) »

Curriculum changes in nursing education have not

~ generally kept pace with general education. Changes must

$
occur frequently and regularly to keep pace with 'changing

needs of society. (Montag, 1959)

'Time and effort are required to accomplish an effective

‘change in curriculum. Change must not only take place in the

course structure, but within the faculty as-well. This

process is referred to as the re-education of a traditional

" teacher which will he1p her/him to work through previous

conceptions of the‘curriculum and method of teaching to a
new conception and mode of teaching. (Sharp, 1951)

Lot ®
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Two groups 8f nurse educators'exist today. oOne éroup
dlsplays enthusiasm, initiative, and originality in striving

to deslgn and re-structure the curriculum to- meet the tota1
{

educatlonal ‘needs of the student. The other group is not
f’

creatlve and devotes t1me and effort to repeated present\tlon

" of the unchanged tradltlonal curricula, ' (Brown, 1967) h'
)

Career nobllltx Patterns

burrlculum changes must be based on sound educatlonal
principles and be loglcally defenslble.. Nursing grngrams
ultlmately share the same educational goal although a
dlverslty of currlcular designs exist, -

Most of the .community college programs adopted the
hospital school diplomda programs w}th verylmlnlmal modlflcatlon‘
in the nursing- content areas. In many instances, only the
amount of cllanal experience was changed to a markedly
lesser period of time. for nurslng practlce. In the lower
division level, there are knowledges and skllls baslc to all
nurslng practice. This core content is evident in the first

two years of'nurslng educatlon. (NCSNNE, . 1972)

At least four types of career mobility patterns in -

’ nﬁrslng educatlipn are currently offered 1in approved schools

of nursing. The most common method of moving from one level
of nurslng to another‘lsﬂthrough,challenge examinatlons.
occasionally referred tc.as_the credit-by-examination method.

. A large number of practlcal/vocational diploma, and assoclate
and baccalaureate degree programs offer varylng degrees of

transfer credit ‘or: advanced placement by means of various tests.

23
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A second career mobility pattern 1§ the multiple exit program -

Ed
.

~ consisting of a currioular design which permits both entry
into or exit from different levels of nursing. A third mobtlity

pattern provides an opportunity for individuais already *
licensed to practiee'ea'e_lieehsed praetieb}/vocatioﬁal nurse
or as a registeredvnurse:uho wish to adyance.tp‘the next levei.’
eThe fo&rth pattern is the external degree pattern offered in
1973 for the first time for nursihg students in the State of
‘'New York. Nursing and general education coursee ‘may be waived .
after the successful completion of an examination series
;;demonstreting knowledge and skills already acquired.

(Lenburg et al, 1973)

4

ProficienczﬁExaminations

1

on Mdy 15, 1974, the ProJect Director of the Illinois

Implementation Commission on Nursing (IICON) announced that
the New York College Proffeiency‘Examiﬂations in Nursihg
(C.P.E.'8) were to be offered in the Stdte of Il1inois, This
was made'posaible thr;ﬁbh a one-year contractual agreement

ith the State Edudﬁtion Department, Uni%ersity of the State
of New Iork The New York State Education pepartment
estahlished the College Proficlency Examination Program
(C.P.E.P.’ in 1962. ﬁew York recognized the need in 1966
. for licensed practical nurses and regist:>ed nurses to apply
credit for previous education and'experience towerd an assoeiate 3

or baccalaureate degree: Committees were formed to -represent

~ the baccalaureate, assoclate, and diploma nuxéing programs in

Bi) o=y




New Yprk. Three proficlency exgmtr?flgns‘were developéd in
1968 In 1969. a’Fundameﬂtals of Nursing test was offered for
L.P. N.'a entering R N.: prqg;ams. The flfsh’test. Maternal and
Chila Nursdng. was added in January. 1970 ‘Each test covers. a

nursing major and is three hours long. Each test Ancludes

150'questloné. The L.P.N. wishing to enroll in an assoclate -
degree prograh may take'the Fundamentals of Nurslng and
Maternal and Child Nursing wrltten.examlnatlons. The three

'baccalaurcatewlevel tests are: Medlcal-Surgical Nursing,

Psychiatric-Mental Health Nuralngr and Maternal-Child Nursilng.

Standards for granting credit for C. P E. scores vary
withln lnstltutlons. Reglstered nurses or llcensed practical/ -
vocational nurses copslderlng advanced“Placement should ' .
petition the unlverslty’or college of thelr’chooslng regardlng¥
proflciency examinatlion pbllolea. Interest has‘groun at a |
rapid rate as verlflegﬁby the répld increase 1n reglstratlon\
for the examinations. This program greé 1y'faoliitates
career mobility for nurses. Illinois anz Ney York are the
only States whlgh offer these. examinations., The testing
centers in Illlnols are at three state unlverslty centers: |
Northern Illinois Unlwerslty. Southern Illinols Unlveralty.
and the Unlversity of Illinois. The exams , 1n Illlnols are
glven oh the same dates as 1n New York. During the pericd
from August, 1974 to February.'1975. 281 examinations were
given in Illinois.. -

Nursing programs have used a varlety of chailénge

e&aminatlons to allow credit for past training and experience.

( | - ai
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Hsny‘of these have been teacher constructed and are often

open to criticism. (H.E.W., 1969) - " .

tChallenge Examlnatlons

Varlous forms of examlnatlons are used to assess the

ablllty of an applicant and advanoed placement in a° nurslng

program. Standardized tests from the Natlonal League for

Nurslng (N L.N.) cover nursing related coritent. General_
E

education areas are oovered by tests from the 6011ege

~Entrange Examination Board" (C.E.E.B.). The College Level

Examination Program (C.L.E.P.) tests cover gensral educatlsnx
and/or nursing subjeo%s. Another standardized form 1is the
New ¥York College Proficiency Exsminatisn Program (N.Y.C.P.E.)
which tests nursing and/or general education content. The

standardized tests can be used in a wide geographic

distribtation. Teacher made tests are frequently used to

cover nursing and/or general education subjects and reflect
the curriculum emphasis of an individual program. Some
programs evaluate clinical performance either in the clinical

agency or campus laboratory. (Lenburg, 1973)‘

Pre-Test Service, Inc.

nghli quallfled nursing edusato;s from the Yale School
of Nursing, Cornell Schpol_of Nursing, and the wWaterbury
Medical Center have written, reviewed, and edited a series
of test f%ems comprising Pre-~-Tests for tpe National
Stshdardlzed State Nursing Boards d&nd Practical Nurse

-

Licensure examinations. The Pre-Test packages have been

32
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pubk}shed bw Pre-Test Servlce. Inc. in Hamden, Conneotlcut
for the sohool group testing programs or 1nd1v1dual self—help
study usage. Many s%y)ols utlllze the materlals as Challenge

.~

exams for plaoement purposes,’ f .
) . , L s ) 7

Core Curriculum - ' ’ .-

In recent yeara. manx profesaional schools have attempted
to define a. core currloulum for the.health sclenoes based on’
the assumption that there are universals baslc to all health
education programs as we11 as alternatives or specialtlee '
specific to one professlon. This concept is- appllcable to
the nuraf;g profeaslon with its varying levelu of education
and practltioner rolea. It 18 the hope of . some nurse
educators that effectlve ertlculatlon\rlll result from the
studlea and r“baroh on new. approeches to nuralng eduoatlon.
(Lysaught. 1970) N : : ,

The core ourrloulum approach gseems the most logical in
lnstltutlons\offerlng basic nursing educatlon programs for
practical nuraes as well as reglstered nurses. Most nurslng
taaka are performed by both groups and there 18 knowledge
common to both of these practltloners. Common learnlng
needs can be 1dent1f1ed and incorporated in broad subjeot
'areas. Surveys show, however, that few progrdlz utilize a

core currlculer-approach. (Kramer, 1973)

Some community oolleges offer a core oﬁ)educatlonal

‘experlencea for related health occupational programs. The

first aemeater 18 a comprehensive core progrpm meetlng the

~
’

’
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leadlngsto state 1gcenaure may cause problems due to the
rigid rulea;and regulations of state accrediting'ﬁodlén.
Nursing programs within the bommunity colleges could benefit
both the institution and student by a core curriculum,

_Educational cosfs\could be lowered, faculty‘assigangt

.could be improved, and 1ndécisive or inadequately screened'

students could be counseled into the career best suited for
L4 N \ -

then, (Klneinger.»196?)

Core Céé%ses

Nursing core courses should be developed to provide

vertical and horizontal career mobility. There should be

progressive and increasing depth and breadth of content and .
learning behavior. The beginning or baalc'nursiné knowledge,
processes, and skills should be offered to all nursing levels,
the nursing assistant or orderly, the practical nurse, end
the registered nurse., The second core drea should focus on

theories, research, and application of pr1nclp1e§/for patient

“care through a problem-solving approach. In the third core

area, emphasis 18 placed on the community health care needs

in relation to socio-economic and political influences. The

. fourth core area provides opportunities for intensive clinical

experiences in which students may develbp nursing care plans,
prd@tice leadership skills, and'apply theory and research in
the assessment of current 1ssues and problems. (Walf and

Smith, 1974)

34

bqgic‘educational requirements of all students. Programs -
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. ‘l.;, | Summary | . g | o ;‘
" Nursing atudents have been and continne to be the victims
. of a poorly. articulated aysten of. educabion and career
,,advancepent. Patterns of nurslng educatlon must be put into
.order and~beq9me more ‘reasonable ;nd realistic in 1light of
current educational trends. '

o \“*,,/ There has been a. recent Ainterest 1n varloua forms of
non-traditlonul programa of study, prlmarlly 'in genéral
educatlon. Several héalth disciplines are currently studying
options for -career program modlricatlons. ;

0011ege eurriculum can be szt more than an aggregate
of courses designed to fulfrill professional interests, The
' - 'currlculum should be based on the human needs of students and
managerial needs of adminlstrators. Student's character-
jstics, traits, desires, and Peeds plus graduate's pgrformance.
faculty interests andl;bllltlea; cost of courses, faculty,
and overall operation; expectations rf society and progressive
chgngea'ln the college locale ghould all be consldered in
making curriculum decisions. |
All curriculums should start with a 25 éercent in-

atltutlonal core eour\*\requlrement and should insure that
the goals are reasonably attalnable. Before successful
implementation of a core curriculum can be attailned, many
difficulties must be overcome. one of the 'most signifilcant
1s the extreme diversity of local, state, and naélonal

‘l’ program admlsaion etandarda. The intelligent use‘of valid

and reliable teating programs can ellminate many problems,

= ‘ . " N e .
' , E . ‘30.) : \, .

/

Y




. ) 27 v
"‘l' Proficiency and equivalency testing enables evaluation of
5”_' - ,“Lnd;v1dua1 abilities so- that work already mastered is not

LY

‘ . reéﬁlred'agaln an& can instead serve as a basls\fqr
R advanced placement. o |
7,). ' . There is a wide range Ln the maximum number of eredlt

| houra or courses walved depending upon the type of program
and the school philosophy. Performanee‘testlng and
evaluation of observable behaviors 'are dominant factors.

. Each faculty must decide which eurrlthar'desrgn”beat'

: fI%B\thelrrepeelfle 1nat1tﬁtlonal and community needs ahd
then brooeed to develop a plan. The coneept of a core
eurrleulum is difficult for many traditlonally bound nursing
edueators to comprehend. Some fae?ltlee will be united' with'

'I' a positive approaeh to 1mp1emen§1ng core courses, Many uho
are 1£dee1e1ve will talk about it regularly buf will never
adopt the eonoept} Some have a totally negative Kiiltude ;

and will never consider 1it.

N




o u CHAPTER III
ADMISSION STANDARDS FOR EQMMUNITx-COLLEGE NUESJNG PROGRAMS

*

Introduction e

Jg{""k’*
The ma jor goal of the nursing profegglon muat be the

provlslon and maintenance -of high Btandards of health care

| for soclety. The health care dellivery Bystem and publlc
QXpectation; are changing. To fulflll these expectatlons
adequately. changes in the educatlon of the nuraes responslble
for meeting these chang;ng needs of society is not merely |
desirable, but required. ) |

There i8 no current urgent problem in reg#rd'to student
recrultnent into educatlonai programs, The upper-most concern
today .i8 the channeling of appllcants into the type of program
best sulted to meet the preference .and abf&lty of the ’
individual. )

Planning for nursing education in Illinois has been an
ongoing endeavor since 1966. Nurslhé educators have identlfled
the need to consolldate'schoolsland clinical facilitles for
better utilization of resources, expand programs by type
and geographic location, and improve the quality of nurslng°
education in order to serve the public more efflciently.

The promotion of tpg'upnard moylllty concept 1s of prime
interest to most nursing educators today. The career ladder

concépt‘ln nursing is the process which permits and faclllitates

progressive advancement to a higher level of practice based
: 28
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' ‘ on previous learning experiences..

Career Mobility Opportunities <’

_This study 1s concerned with two different levels of
nursing programs which have.different admission requirements.
Twelve A.D.N. and 12 L.P.N. programs participated 1n the
study; all are public communltj college programs. National -

‘ League for Nursing accredltatlon has been granted to three. of
%;? the. Za‘programs. Four of the part/gipating programs grant
advanced placement to former diploma or baccalaureate nurslng
'qtudents. Ten colleges,grant credit to licensed practical
‘nurses; 14 grant credit to transfer gtudents; four glvé
advanced placement to former corpsmen apd corpswomen; two
! ‘ o recognize prevﬁlo\,, training of aides and orderlies; anvd one
- accepts practical nursing student transfer credlts‘only'
| whlle another program gréngs general educatlon. credit solely.
) , The advanced placement of nursing students by means of
evaluation by examination is awarded in 13 of the 24 programs.
Ten collegés do not utilize the examination method and one
program did not respond to this item. Of the 13 programs that
administer placement examlhatlons. three utilize the National
League for Nursing achievement tests plus teacher-made tests
and clinical performance evaluation. Teacher-made tests
» _combined wlﬁh clinical performance are used b& six of the
nursing programs. One school requires the NLN achlevementf%&

test, other standardized tests, teacher-made tests, plus
. clinical performance evaluation to determine basic nursing

i
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| .  8ki1l18. Three programs require a ‘teacher-made test only. - ( '
One program is concerned solely with the clinlcgl performange;_
and anothqr_college administers the NLN achievement test solely.

Other: methods of évalugtion include an examination of the

transcript ad well as other recérds from previous educational
programs agd experlenoéa and an interview 18 also common .
practice in 14 of the 24'ﬁrograms. The amount of credit -
given for prlor learning attainment.variéelamong 1nut1tut10na
almost to the degree of complete individuality. Eight

'»programa grant four, 12, 17, or 30 semester hours credit
each while seven programs grant two, five, 11, 14, 15, 32, or
42 semester hours credit each. Six programs bypaaé. walve,

certain courses, (See TABLE 1 - page 31) -

Admission Criterila

Applicants to the community college nursing programs in .
Illinois are\ortenvighorant of the fact that the open door
“” admissions policy of the college does not apply to most of
the health career prOgram;. specifically to nursing., Often,
‘. they appear on the campus the week of registration only to
discover that the clasa has been filled for months and there
is a long g?owlng 1ist of applicants go@ng through the specific
steps of highi& selective screening processes, Frequently,
qualified applicants butnumber‘availaﬁle program openings .
\.., -‘due to the increased interest in health careers. _
: The total number of steps in the application procedure
‘ for Illlnoia‘nureing programs range frep nine to 17. There -

is a wide variation among programs in the seguence of steps.
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 TABLE 1

CABEER MOBILITY OPPORTUNITIES IN THE
PARTICIPATING PUBLIC COMMUNITY COLLEGES IN ILLINOIS

’ [

\ Y

TYPE OF| EXAMS | OTHER TTIRE

’ COMMUNITY COLLEGE PROGRAM GIVEN METHODS WAIVED

: Sauk valliey ADN | 1-2-3 [R-T 15 Sem hrs
Waubonsee . " | ADN 2=3 112 Sem hrs
Parkland\ . . ADN | .. T=R=-1 . ans
Kaskaskia' N ADN 1-2-3 |TRI-STD £§E§§§ gié
Belleville ATea ADN T=R=1 em hrs
Thornton - ADN T-R-1 | 30 Sem hrs .
Triton ADN_ z=3 = em hrs
Morton ADN 2-3 2 Jem hrs
Black Hawk. , ADN 2 ‘ | 30 Sem_hrs
Kennedy-Kin _ADN ' T-R-1 | Bypass
Lewls and Clark - ADN T=R-I §¥Eaas
;;Iinoia valley . ~ADN 2-3 | T=-R em nrs
Sauk valle LPN 2=3 0F sem hxs
EEIIEE?‘ETzLake County | LPN 2 T-R-1 J2 Sem hrs

‘ . Parkland ' PN |- - | Eypass o
. Carl Sandburg LPN T corps School Vi
a Oakton _ “LPN 3 | T=1 ass . )

Thornton | : LPN T g% Sem hrs
Triton LPN T-R 12 Sem-Hrs-

- Spoon River - LPN ~ 1-2-3 » 17 Sem hrs

, Black Hawk : PN 2=3 | R=- 01 Course
I11inois Central LPN 1 : . 0F Sem hrs
Rend Lake LPN < :
Kishwaukee" LPN 1-2=3 Bypass

CODE: 1 = Natilonal ﬂeague for Nursing Tests

= Teacher Made Tests

= Clinical Performance Evaluation L
Transoript '

= References . //

= W B3 W n
"

- Intervleé
STD = Standardized Testlng Instruments

-

. Bypass = Courses Walved . . .

A

o
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' referenees. and a physical examlnatlon.

| 32 ©
Admlaslon oriterla generally include hlgh school grades.

grade polnt average. pre-testlng. lntervlew. pereonal

More people dare engaged 1n-nursing than 1n any other

| " health occupation. There are four baslc nursing programs

i
‘that the applicant selects the educational program whlch

which 1ead to Ilcensure:,Practlcal Nurslng, gosoclate pegreeL
Dlploma. and Baecalaureate Degree, Each of theae'programs

has 1ts own speclfxc entrance requlrements and lt is- 1mportant

-~

- meets her/his interest, goal. and ablllty.A

(See TABLE 2 - page 33) | | .

’

Admlsalon Policies

*or the 24 baslc nursing . educatlon programs partlclpatlng
in this :;udy. a11 of them. are under the admlnlstratlve
'control of a local eommunlty college board k a11 ere programs
approved by the State of Tllinois Departme: of Registration

and Eduoatlon. Twelve are assoclate degree/ nursing programs

Y

and 12 are practical nursing programs. All accept male

~students although nuréing generallx%attracts\more female

applicants, _

Twenty programs require a.high school diploma or the
12th grade equivalency test (GED) while four L.P.N. progrems
require completion of the 10th grade as an educational
requirement. The'assoelate-degree programs\vary in 1en§th

from four to five semesters., The fifth semester is a summer

~

session which varies in sequence from the first, third, or
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- TABLE 2
- T ADMISSTION POLICIES -
. ’////'~ : FOR THE PARTICIPATING NURSING PROGRAMS
l)d ¥
. g i
e B4
. g - | B58 | 85
g8 «x | 335 | 8
=g 53 | u55 | "85
g8 . B & QU gog
§o BS | 5R2 [Bak
. ' a 'cmg Haa
“Parkland ADN 12 L Sem
Sauk Valley ADN 12 - Sem
Waubonsee ADN 12 5 Sem
Kaskaskla ADN 12 4 Sem
o “Bellevlille Area AN 12 T Sem
. _Thornton . ADN 12 _ 4 Sem
Triton ADN 2 I Sem
_Morton - ADN_ 12 4 Sem
Black Hawk ADN -] 12 4 Sem
|_Kennedy-King ADN | 12 4 Sem
] ewls and Clark ADN 5 Sem
1 nols Valley . ADN .} 12 |4 Sem
Sauk valley _LPN (12 g §Em
Rarkland LPN <12 :
Carl Sandburg LPN 10 o Sem. \
“Oakton LPN 12 Sem
Thornton LPN 10 3 Sem
Triton _ LPN 10 3 Sem_
t %goon River ‘ LPN 12 I Sem
ack Hawk LPN 12 3 Sem
nois Central LPN 12 3 _Sem
Rend Lake _LPN 12 3 Sem
Kishwaukee . LPN 10 1 3 Sem
College of Lake LPN 12 3 Sem
I County ' 4

Ll .
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- »
fAfth semester. L P.N. programs vary 1n length from 10 to
11 to 12 months but all are recognlzed as one year certificate
programs. There 18 no requlrement for a specific number of
_total h‘oure for prOgram completion. (See TABLE 3 - page 35)

"‘

Pre-Admission Regulrements
All of the 24 programs requlre the completlon of the

college application f&;m used for all students who apply for;

, admission to the college. The completed appllcation usually

| 1ncludes thefSoclal Securlty number used as the ID number of

the student. Some schools require a matrlculatlon fee of
$5.00 or $10.00 to be submltted wlth the appllcatlon.

A physlcal examlnatlon by an M.D. who must complete and
submit a college health record form 1s required by,ten of
the A.D.N. programs and elght of the L.P.N. programs. The

purpose of this requirement is to confirm physical and

~—“mental fitness.

All programs require officlal transcripts from hlgh
schools and colleges attended or the hlgh school equlvalenoy'
(GED) test 800?08/ High school class rank 18 considered an
important declslve factor in the screening process. General
consensus requlres the appllcant to have ranked in the upper
half of high school class or earned a "C" average in high
school or completed from six to 24 semester hours college
level work with a 2.0 grade point average equivalent to a

eletter grade of "C“




TABLE 3

T PRE-ADMISSION. REQUIREMENTS

FOR PARTICIPATING NURSING STUDENTS

s

% 4
- a
. =o | -
(P CELEEBELRLE
HO ] I - < B4
55 3B BERal BE B 2
29 O | 1, Gl =G 13 |2
=8 S Eafishas M2 B &
o A s i | oS m fo
| Sauk Valley ADN XX [ X [ X]XTX
Waubonsee ADN | X X X | X
Parkland ADN [ X | X il
. Kaskaskia - ADN X1X XX 1 X1X
Belleville Area ADN | X X IX X | X1X
Thornton ADN | X X X X
|_Triton ADN [ X X |X X XX
| _Morton ADN XI1X X XX
Black Hawk ADN XX JX X XX
| _Kennedy-Kin ADN XI1X 11X ' XX
~_Lewlg and Clark ADN X1X X1X 1 X1X
[I1Tinclis valley ADN XX | X T XX
. Sauk Valley LPN XX JIXIXTX
ollege o e County | LPN Xi{X | X1 Xi X
_Parkland ' LPN | X | X | X
Carl Sandburg LPNI| X 1 X1X X
Oakton . LEN 1 X
[ Thornton LPN| X | :
| Triton _ NIX —
Spoon River LPNI X | X X | X w
ack Hawk . LPN X X X )
nois Central LPN
__Rend Lake LPN XXX X
_Klshwaukee LPN XX "X X
; .
/7 *
|
35 1 |
|
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, Pre-Tests .
| . | - An officilal transcrlpt_: of American College Test (ACT) |

scores 1is frequently required. The Practical Nursing Aptitude
examination is admLPisthed in sqﬁe colleges gnd pre-nursing
and guldanée tests are given if the applicant has had no '
prevloue'collegé work. Transfer students 1in good standing who
h?ve earned a specified number of semestef hours may n&t be
required to submit results of the.A.c.Ti The American College
Test 1s generally required of all regular fuli-tlmé students |

d under the age’of 20 years. - A higher percentagé of the A.D.N.

programs, ele#en, compared to seveh of the‘12‘L:P,N. programs
\ ,

.

require pre-entrance testing.
References from preflous employers, supervisqrs.‘
. co—wbrkers or teé.chers is requlre'd by only three of the A.D.N.
g 7 programs‘and-flve of fhe L.P.N. programs whille.seven A.D.N.
| programs‘gnd eight L;P.N. programs require that the applicant °
be interviewed prlof to adhisslon. Personé‘responsible for
the interviewlrig of applldants may be the'program'coordlngtor.

a faculty member from thg nuréing department and/or a counselor,

- Summary .

The data present;d in this chapter indicate the wide
zérfétlpn among programs in admission standards. A1l of the
participating programs require the completloh of the college
apg}lcatlon form and offic;él transcripts from previous
educaﬁlonal experiences, .- The pre-requisites of a physical

examination, matriculation fee, pre-entrance testing, an

interview, references, personél data form, math or science

courses, and advanced placement policles are unique.

b}




CHAPTER IV .
CORE CUERICULUM CONCEPTS IN NURSING.

Introduction S ' N

”Afcurricnlum is dependent upon persons and conditions.

Eaily\nnrsing leaders realized the imnortance of deteloping

. good standards of nursing education rather than a standard

curriculum, Half a century ago, curriculum atudies'attempted

~ to meet the chenging educational needs to keep paoe with the

a.inc eased functiona oflthe nurse. Todeyﬁ nuraing educators

are faced with the same need- except that minimal standards |,

are /now established and qualified faculty are more readily

 avAllable,. The main concern today lies with curriculum

content and teaching metngdh. lAlthough'many schools are
actiyelﬁ.engaged“in curriculum revision and many who are
involved in the}proceaa have written success stories, each
faculty must begin with a phl oaophic_commitment to an

‘innovative approach to curric um change.

L9

Establishing the Need for Change

Expanding roles of the nurse, medical and technoloq%o

advances, the increasing demand for more and better health

' care, and societal factors necessitate broader basic knowledge

: Vo , .
and mastery of different gkills, Nursing .programs must be

relevant to meeting these ever-increasing neeﬁi. New areas

-

ﬁ(¥fﬁzb incorporated into old curriculums, .
Curriculum revision is.a long, time consuming. difficult
37
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"and sometimes frustratlné task dependent upon a thorough

\\\,
38

re-examination of the goals of the college to ensure con-

sigtency between the nursing program and institution, The
program philoSOphy and objectives must be ﬁept current and

based upon facultyvcdhsénsua.

. \

A Understanding COre Curriculum

A core curriculum should be based upon the 1dent1ficatlon
of common principles and conceﬁ%svunderlylng professlonal
nursing. The process of currlculum»deieIOpment éhould not
be a hurried prdcese_and gshould be a team effort involving the
total faculty or a designated planning team. Hos;/nurslng
faculties recognlze certain oommonalltleﬁ‘ln\nufslng that
involve all clinical specialties and basic courses, ‘ 2

ofiten the teggg core-curriculum, is used loosely and
broadly. Faculty must determine an'approprlate definition
and base curriculum revision upon an accepted concept of
qore-curr%culum as it applies to their particular 1nat1tut19n.

Three areas of core curriculum basic to beginning nursing

-include human development, interpersonal-interactional s ills,

- and research and scholarship skills, This method of curricylum

development combines inductlion as well aé deduction in ascertain-

ing health care delivery needs and nursing education.

»

Course Descriptions

A

Synonymous course titles for the product title, v

Historical Perspectives and Current Trends in Nursing, include .

the following®as excerpted from the participating community

college catalogs,

47
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) Role .of the Registered Nurse
Nursing and the Nurse
Nursing Seminar
Persdngi and VOcational Relationships
ProfeséionaiﬂAdJuatments '
‘Concepte in Nurslng fraotlce
Nursing in Perspective
Developments and Trends in Nursing.

\ Introduction to Health Occupations
Orientation T
vocatiopal Relationships
Transition in Nursing

Coﬁrse Content

g

All of the content areas of the core text are not covered

in both of the basic nursing education programs. Most of the

community college programs concentrate on current‘socio-economic

issues affecting health care,dellvery and the legal aspects of

. nursing practice. A11-32 units of the core text, however, are

identified in the 24 prégrams evaluating thb text., Only four

programs do not jdentify past nursing history in thelr course

_descriptions and three progbams integrate the historical past
in the Foundatloné of Nursing course. All of the 12 L.P.N.

programs discuss historical data and current trends in the
firat semester and four offer a secqu course in the second
wf/ﬂpmester while five offer a second course in the third sem-

ester which 18 generally a er session and one ‘program

offers a 3rd course in the third semester. The A.D.N. pro-
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* grams differ with a fourth semester in whl;y current trends
Q are dlscussed prior to graduation in nine’Yrograms. The

tirst semester 1n slx of the programs offers past and.present

data whlle only one A.D.N. program offers this gohrse'in the

second and third semesters. Cdurse conterit areas identifiea ¥

in the'thbrogram brochures and catalogS'Ares

Transitional problems 1n student to practltloher roles.

Working situations,

Nursing Orgaklzatlons.

Career ‘opportunities. .

innOVatlons in nurslhg_pfactlée.

Innovations in nursing education.

Relating nursing past to present.

. Profession's future“ and changing health care systems.
Nurse!s role and responsibilities.

4

Enrichment of the nurse as a person.
! .

|
Legal aspects of nursing.

Team nursing. '
Roles and functions of other members of the health team.
‘qurent trends in nursing.
. Ethical responsibilities.

‘Factors important for professional growth. <\\
Professionalism. : N
Role of the technigal nurse.
Historical development of nursing as a professilon.
Analysis of current nursing practices,

. ) : Effects of social, economic, political life of society

on” health care, | B |

o . _ T
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‘TABLE 4

PROPOSED CORE COURSE CURRENT SCHEDULE

I SEMESTER
COMMUNITY COLLEGE 'PROGRAM }? 3
Sauk valley , ' Aﬁﬁ
Waubonsee ADN
Parkland ‘ ADN
“Kaskgskia ) ADN X
Belleville Area N x | o
Thornton apN__| % ’ X ‘
Triton ‘ __ADN X
Morton _ - _ADN | X )
Black Hawk . AQDN J X
Kennedy-King i ADN ‘ X
P Lewls and Clark ADN X X
Illinois Valley ADN X X
Sauk Valley LPN x| Y |
College of Lake County __LPN X X R
I;arklafxd . - LPN ‘X
carl Sandburg PN | X X
Oakton 4 .____LPN X X
' Thornton 4‘\ ' . LPN X X§|
Triton - LPN X
Spoon River LPN X X
Black Hawk [ LPN X X ‘
Il1linois Central LPN x! | x
_ Rend Lake LPN X X| X
[ ) Kishwaukee | LPN x| x
L1
- ’ kY
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Manaéement principles,
Moral issues, ‘

&

Continuing education,

'~ylcensﬁfé/Exam1natlons o o

The Amerlcah Nursea! Association Cbuncll of State Boards ' /)j

4

of Nursing Committee dn-glueprint For the ticenslng ﬁxamlnatlohﬂ

18 charged with the development of a Test Plan used bw persons

who construct the test items for licensure examlnatlons. The o
Test Plan 18 reviewed annually by the Comm{ttee. The following

. excerpts from the current test plans in Illinois indicate the
; ] B . - 4

- - need for offering the proposed core’course and the major areas
of 'emphasis in content for each level of nursing. -
. Measurable Abilities
LPN Licensures _/~4DN (R.N.) Licensure:
..., Part I.%(5-8%) Part I. (3-4%)

\
Understands what the licensed Understands' the role of the
practical nurse!s responsibi- registered nurse, S
lities are as a member of a
vocation, an individual, and

i
i ~as a member of a health team,
; A. Scope of functions of ° A, Range and limitations of ﬂ
' licensed practical nurses. functions of nurses, |
R other groups in nursing ‘
' and other workers in |
% Y health related disciplines. |
1. Administrative lines, 1. Administrative lines. |
‘2, Range and limitations
of functions,
" 3. Problems that ahould
be referred to the
pPhyslcian or the . , o
. registered nurse, :

B. Ethical responsibilities, B. Ethical responslbll@tlea,




L

C. " Legal reaponslbllltles., C. Legal aspects.

D. Basic principles of com- D. Principles of cooperative
munication and cooper- action and communlcatlon.

ative action, .
E. Vocational growth, /\\‘i> E. Factors 1mportant for

professional and personal

1. Tfeﬁda 1n'nur81ng. : 1. Trends in nursing and
related health fields,
2. Authoritative sources 2, ~Authdr1tat1ve Bourcea
of information in of information.
‘nursing. : ’
3.' Roles and character- 3. Roles and character=
- istics of nursing istics of nursing
organizations, organizations,
oz . . . : . \ '

‘Summary
f History has demonsf;ated that the present systems 1n
nursing education are 1nadequate: New alternatives and pro-
gresslveness need to occur. Literature reveals that previous
surveys have shown that few brograma‘utillze a core approach
s 'to nursing curricula. Many of the traditlonallsts hamper-
'%%m“aagiggyeas in the area of’ upward mobility and gore curriculum
by thelr resistance to charige. A core curricular approach
in allied health education appears-botﬁ efficient and
economical for students and‘facultx.
In order to prepare adequatély the nurglng students in.
‘baslc nursing education for the-staté llcgnéing examination
thls proposed core course is a requlrement.' Aslde from the
- 'occupational preparatlon courses, an opportunlty to Btudy
general educatlon. historical foundations, team relationships,

~ /"
legal and ethical responsibilities, and health-related

-

activities should be provided.
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CHAPTER V |
A} .
TREATMENT OF DATA ,

Introduction | , o f\ﬁ\ﬁ

& The twenty-four community college nursing programs were

deliberately selected to participate 4n this study with
certain variables in mind. (See Appendlx IV) Such structural
components as governing bodies which were all public, geo-
graphic location according to IICON reglonal blannlng. Taculty
cooperation, and student enrollment were considered in selecting
the partlcipatlng colleges. The information revleyed 1nc1uded‘
policies concernlngiadmlsslpn. 1engchPf prbgram. and course
descriptions relative to subject matter for the Hlstory and

_ Current Trends in Nursing couise.- It was found that although
all of the partlclpatiné programs Ggd megt the minimal re-
quirements for approval by the State of Iilinois, Department
of Reglstration and Education Nursing Division, there were a
number of variations among the prOQrams.

h The characteristics of the Sy were }ndeed diversified.
The age range of students was fromyzézenteen throug; fifty-rive
years of age. Marltal status included a}l possible categories,
Tﬂere were single and married mothers within thé groups. Both.
males and females particlpated. Educational preparation varied.
greatly. Some studentsktermlnated at the tenth érade level
prlor to admission whereas the majority completed the twelfth
grade. A few studenté had previously graduated from an

assoclate or baccalaureate degiee progranm.

q
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The selectpd community cbllege nursing programs participated

- with a spirit of cooperation mnd sincere 1n§eie8t which

facilitated the collection of data and-interpretatlion of

these results. . : | ‘ .
TABLE 5
' UNIT REVIEW TEST MEAN SCORES
h‘\v “y .:\*.5 ’ N
= — - — —
i)unlt A.D.N. Students L.P.N. Students
\\,,/*’7_:1 88.3 R
3 91.2 93.2
6 36.5 82.1
7 3.3 86.2
8 97.2 “84.7
15 89.2 . 89.7 “
20 8.6 68.0
21 89.7 89.1 o
27 63.8 83.4
28 . 88.3 83.4
- 31 8"’.0 . 87.7 .
Ne 12 kL N= 85.817 Ne8l. 467

The t-test was employed to investigate the statistlcal
comparison between'two means to determine the probabllliy that
the difference between the means was g real difffrence rather
than a chapoe difference. The probabjlity level, confidence -

)

level, was set at 994, the 0.1 level of significance with 22

: (
‘.degreea of freedom. The t-ratio, 0.411, did not exceed the

critieal value of t-table value of 2,819, therefore, the null
hypothesis that the means ﬁrg equal could not belreJected at'
this p level. The means were proven to be equal, proving the
hypothesis (Hi) thaé gstudents entering basic nursing programs

with different admission standards will perform equally well

O




ih.fhlszpore course.’

— )  TABLE 6

T TEST OF MEAN DIFFERENCES ON
TWELVE UNIT REVIEW TESTS

T - . .
v * . :
. . L4 B

3 FW R IR | L.P.N.
| « | STUDENTS ~ STUDENTS
. Mean | 85.817° - 84,467
" Standard, Devlgzton—~ 8.378 6,964
Size of Group - 13. 12.

Small Group Results (N(1) + N(2)(60)
Mean lererence.........‘%g.......... 1.350
Estimated Standard Deviat -
for Populatlon.................... 8.046 M
Standard Error of Difference......... J3:285

TBatIOooﬂoooo.oooooooooooo ....’... 00411
Dégrees of FreedOm........,.1.......¢ 22,

or the thirty—two unit the product (see Appendix II);

twelve were reproduced d d;stributed for evaluation by

A.D.N. and p P:N. ents participating in this study. The

vss evalqa&eéwtheaun&t assigned to their own partlcular community
college program by lndependently reading the unit which -
averaged from 14 to 16 pages 1in length nlth a reading level

of grade ten. The rgad;ng level was determined by the

procedure used by the editors of Delmar Publlshe;§: a‘blvlslon
of Q&t&gn-Educatiqnal Publishing, inc. in evaluatiné manuscrlptg
for educational soundness. The procedure followed consists of:

Y

a. Selecting 150 words in sequence \

b. cownting the number :?vone-syllable wor&;' _

c; applylng the formula: 21 =~ (number of one sylléble-
® , words —}— 10) = grade level

JuU
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e A Likert scale form was distributed with each copy of a

Al

unit (See Appendlx V). The form was constructed on a 1 to 5

~ scale with 1 signifying that the evaluator strongly agreed,

?'Indlcat d agreement, 3 portrayed indeg¢ision, L meant
disagreement, and 5 related total disagreement.

TABLE 7 ' S
UNIT EVALUATION MEAN SCORES o ',

. A.DiNo . LG”PONO

UNIT +  STUDENTS | STUDENTS

\ B

1 2,0 i 1.7
3 1.8 1.8
5 ; 1.9 2.0
6 2.3 1.9

7 2.2 P -* 2.“ .
8 1.8 1.6
B 15 2.0 1.7
- 20 2.2 1.9,
21 1.7 1.8
27 1.8 - ¢ 2.1
28 2.0 1.9
31 2.2 2.

N =12 X = 1.992 \JT = 1.933

, : N
Additional comments were encouraged and the folIlengj~
statements summarilze the ideas presented by the Ss from both
levels of basic nursing education programs.

Unit 1
/

“\ R . Q

< One student felt she was not allowed sufflgfbnt time to
abbord the new material. Two considered the material inter-
estlng but aeemed to skip around too much maklng it hard to

follow and difficult to remember; more detall was deslréd.

One was frustrated by too many names and dates from so long




ago (5000 B.C.).v'Three found the material easy tovread,:l
memorize, and understand and three found it 1nterest1ng but
- Were findlng it difflcult to relate the tltle wlth the unit
: content in relatlonshlp to time perlodndlscussed. Two summed
up . the unlt as -being "very goodl" ‘Two felt the revlew
- questlons reinforced major polnts in the unit and ons. found the
behavioral objectlyes of the unit met her-course needs. - °
| Unlp” . . g | ,
| One thought 1t was highly interesting to be aware of the
historical beginning of nurslng.‘ One>atudent‘found theﬁ
,hlstorlcalldata irrelevant and unlnterestlng'to the point of .
boredom. This student dlscovered a grammatical error on

8 'S -

page 3=7 where a plural verb should,have been used.

~ Unit L |
- Two students consldered the unit well written and inter-

esting; two others agreed that recognition should be gilven

to the early leaders of medicine; one took Assue with comments

on Martln Luther and proceeded to evaluate the unit on the

basls of individual religious beliefs; one thougﬁt the unit

read llue an enclyclopedia; three believed thevreadlng level ~

below collegeulevei: t@o enjoyed content and easy-readlng;-one :

found the chapter to Se precise, concise¢, and of tremendous
, interest- and one felt the time span covered was too great.
Unit 6 4 -

Two felt this unit very worthwhlle and full of human

‘interest. One ldentified with Florence N;ghtlngale. Two

persons believed hlstory of nurslng'ahould be required of
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history majors only and a waste of time for nursing students
. .

A\

wha should be concerned with developling manual skills. 'One
'found it difficulf to comprehend 1llustratlions without view-
.ing the actual photographs. One waé highly inpressed with
the contributions of,Flnrende.Nightingaleland cdnsideredlthe
unit content an excellent insighf into her life story. One
' student thought that the definitlons of terms should be in-
corporated into the text rather than in a glossary. The
instructor” preferred muitiple cholce questions rather than E
the dompletion t&pe. forigrading purposes.
Unit 7 | |

Five persons had difficulty with finding answers to the
Teview questiona. Three thought the suggested class activities
" would not be done unless they were required due to too little
time in a concentrated program. Two consldered the unit
apbropriate and adequate but consider history courses a
waste of time in a course nith one“Efedit hour. One galned
an appreclation for éarli American nursing leaderég thfbe
found the réading interesting; three felt the objectives of
Ehis_unit'were not mét; and one felt too many p%rsons were
listeé in rapild succession. S1x persons thought this unit
~ would be a good basis for a text that would be easier to
understgnd than the presenf trends text used in thelr programs.
.Unit 8 A

While two students found the reading too technical,
three considered the unit informative, concise, and interesting.

One predicts the book would go over big as a text for nursing

00




' students; one found it too easy to read; one found the .

50

' glossary a real apset to understanding content; and three

had dirriculty finding the answer to review question #9.
Unit 15 S

Eight copmented on the usefulness of the unit to the
‘student embarking on a new career as a graduate shortly. Five\§7
regarded the gsections of the unit devoted to the resume and "~ 7
interview a muc¢h needed area of content. Several would pre-
fer more detalled instructlions {n apply;ng.for a specific
position; Three readers found the reading level too low.

Seven liked the conciseness of the unit ahd five consldered
this material an exeellent reference source in preparation for
the job market. '

Unit 20 | o o %

Two students seemed confused by legal terminology and con-
sldered the review questions ambigious. Four believed the unit was’
very helpful and interesting to them. The}instructor pommented
that the class as a whole benefited from reading the unit and
1t directly related to course content. One studentﬂbonsidered
the subject matﬁer dry and too factual. Once agaln‘*a student
did not see the portion of the product title related'to the
historicel past sihce this unit was concerned with'current trends.
dnit 21 ]

One considered the‘1nformhtionlconqafe'and explicit; two
found the terminoloéy clear to the reader; two agreed that aslde

from being interesting to read the material was necessary to

know and one felt'more comfortable in discussions related to

09 ~ o T
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“the subject matter as a result of reading the unit. Two found
the_tntroductlonfto the unit confusing until fhe entire unit
was.read.
Unit 27 ‘ 4 - \
‘One stugent felt‘the}g 18 a definite need for this text
as 1t presents more current soé1010316%1 and economlc fécto;ﬁ
~, influencing nurslngvtoday; one considered the susgested
.+ actlvitles lmpraqtlcal‘fbr rural communlity college dlstrlcts
aﬁd elght stated the materilal was vefy interesting and
readily comprehended. ‘
Unit 31 | : ) N
‘ One felt the behavioral objectives were too broad and
lengthy while four considered the review queétlons too éimple
. énd redundant. One felt the material was a good reference

source but was not essentlially text material.

fF _
Interpretation of the Statistlcs
| The t-test of mean differences was the statistlcal deslgn

) . i
.used to investigate the comparison between the means to prove’

‘that the difference was <real and not chance. ?The'probablllty
level. confidence level. was set at 99%, the 0.1 1eve1.‘1n-
dlcatlng that the probabllity that the difference was a%result
of chance was only one out of 100,chances. This was an 0.01
level of slgnificance with 22 degrees oflfreedom. The t-ratlo,

0.623, did not exceed the critilc value'of t-table value of

\

2. 819. Therefore, the null hypothesls that the means are equal
. could not be reJected at this p level. The means were proven to

be equal, proving the hypothesis (H,) that a single core course

- 6u
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will serve the needs in this course area for students enrolled

in both community college nursing programs.
4 : .

TABLE 8 -

P FEST OF MEAN DIFFERENCES ON
 LIKER SCALE EVALUATION OF TWELVE UNITS

» . ,
A.D.N. "L.P.N.
. STUDENTS "STUDENTS
" Me\a-n . 1 [} 992 1 [} 933
Standard Deviation 0.189 0.246
Size of Group 12, 12,
Small Group Results (N(i) + N(2) (60)
Mean Difference ~ . = 0,058
Estimated Standard Deviation . .
for Population = 0,229
Standard Error of leference = 0.094
T Ratilo , = 0.623
Degrees of Freedom = 22,

VALIDITY _
Theie are three general types of validity used in

gathering validity informatlon about tests. These are
content valldlty. construct valldity. and predictive valldlty.

Content Validity
-
2 Content validity 1s a nonstatlstlcal type of validity

ﬁhet is usually assqclated wlth tests used to measure student
achlevement. Content validity exists wheh a test adeguately
covers the course or unit content and‘the course or unit
obJectlves. Content’v 1idity is determined by an adequate
sampling of tesat 1teef§py»tho test constructor. Construct
yalldity was not selected 1n this study because psychOIOglcal

qualities, traits, or factors were\not measured by the tests

- . 6l




"% e

. B & |
'@  comstructed for the product of this MEP. Predictive validity
| 18 a correlation between a set'of teéf scores or an external o
measure referred to as crjterion., For example, intelligence
tést séores might be yalidatéd by running a correlat;on |
coefficient between a.set of test scores and grade polnt
averages of & group. ' Content va}ldlty was determined to be

the appropriate measure for this study. "

TABLE 9 -
CONTENT VALIDITY DAT&\?F TWELVE UNITS TESTED

-
[

NMbcr of SubJectB‘-....-.--.-........-'_._-. 9?"’

A.D.N, Student8..ceeosseescssssssssses 9905
LOPONO S.tudents.lllllvll.l.lll.llllll.. u69

Number of DifTerent Items on TestB8....es0 144

, q .
Number of unit tests8....ceceesesccccns 12
Number of ‘ftems per test...cssecesccce 12
leflculty Indexl.'.lll.llﬂlll.‘llﬂ.l.lﬂllﬂ 0088

Total number of items tested..........11688
Number of COrrect IeSponsSeS.....s.sss»10325

a}

- w

Item Anglysis ™~

The major goals of test item analysis in this study were
to ascertain whether or not all the test items were function-
ing in a way so as to contilbute toward measurement and to
.dafferentlate between goSd and poor ltemg.

Y An 1tem analysis was performed to determine the merit
of test items. Through ltem analysis, three kinds of infor-

2

mation can be obtained concerning the test item. These consist

A
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of the difficulty of the ltem, the discrimination index of

N

the item, and the effectiveness of the distractors. )
In this study, the concern was thi/g}fficulty of the items

identified by the proportion of the S who answered the ltems
correctly. Generally. the discrimination index 158 a measure
that identifles how well the item separated two groups The
purpose of this portion of the study was not to separate A.D.N.
students from L.P.N. students, good students from poor ones,
adjusted 1ndlvlduals from maledjusted ones, or those with,
creative abillity to non-creative subJects, Therefore, the

) : discrimination index was considered irrelevant. The third
measure, the effectlveness of the distractors, iapplles only to
multiple-choice ltems. Because the twelve test ltems of each

unit review test utilized wJﬁZ‘OOmpletion type, thls measure

‘was not studled. _ .

%

The difficulty of an item (p) 1s represented by the

Item Difficulty

proportion of S_ who answer -an item correctly. The 12 unit
review tests were power tests, that is, tests in which all ss
hat an equél opportunity to read each item. Because speed was
not a factor in these tests, 1t was'not,necessary to make
adjustments in the caloulation of item difficulty, due to the
speed test féctor of tests not completed by someyindividuala;

Item difficulty (p) 1s the result of dividing the. number of”

subjects (Sg) who answered the ltem correctly (x) by the number

who answered unit tests (y). The difficulty index 1s consldered
4 .

an important item statistic because of 1ts close ri;gtednese
63
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_ to 1tem dlscrlmlnatlon: (See Appendix VII) Th . best test -

| . = would 1deally be made up of items of 50 percen difficulty.

| ‘This, type of test would be able to separate t individuals .

A taking the test into two groups: those aboye the median and -

thoseebelbw.' Generali}. students éfé graged’on the convent-

ional letter system which requires dlscrlmlnétlon ‘throughout

the trange. Iéems must then be. selected ;hI;h range from

very.easy to very difficult with an qverage difficulty yalue

of 50 percent. A well made tgst sﬁould begin wlyh a few very

- eagsy items and continue with items of increasing dlfflcﬁlty.
The most difficult td4answer items should conclude the test. .
There should be more difficulty values gclustered afbut the
center than‘at elther extreme with a balance so that the

‘ average item difficulty 1s 50 percent. -

The following table shows the item difficulty (p) of the
twelve tests administered to a total of 974 nursl?g students -
in 24 State-approved commuhlt} college programs 1n Illlnols.
The mean (X) of the difficulty index of the twelve tests was
88.0 percent. The lowest difflculty index of a single test
was 71.0 perqent. From these results. it is evident that thé
- test items tend to‘be weighted on the eaey,sldeQ dBowever.

content validity exists if 88 percent of the total test 1tems

were answered correctly. Ansuérs to the uﬂlt révlew questions
were contained within the text of the unlt.ﬂ of the totahqpumber
of test items, 144, 24 were answered correctly by 100 percent of

the subjects. In contrast, only one item was answered

. ' incorrectly by 100 percent of the Sge

o “ - ' | 84
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i ) = | | 10

i ITEM DIFFICULTY I&L OF TWELVE TESTS
"y * TAKEN BY A.D.N. & L.P.N. Students

Nz .

_ Unit Tested | Correct Responses N of Sg p‘
\ A . 2 X ) . .
) N
% 620 ' . 64 ] 0,80 -
75 535 . 48 .92
‘ % 1443 - 139 .86
i 7 ' 1358 « 120 .93 |
“ 8 . 1029 a7 .87 : . T
15 1338 120 ;g : '
& m g%
- 27 | 731 68 - .89
28 588 5 .92 o
31 , 886 eh | o.88 [\ﬂ S
N= 12\’  N= 10325' N~ 974 \ X= 0,88 o
Subjects ,\

The Illlnoinguralng Education Planning Areas are dlvided
into elght regions: 1A, 1B, 2A. 2B, 3A, 3B. 4 and 5. Students
enrolled in nq@slng programs in all of the elght reglons
Yarticipated in this study. " B

Reglon 1A 18 the 6th most populated (577,311) region in
Illinois. In 1974, 612 etudents (11% of State total) graduated

" from 12 nurslng educatlon programs, Thirteen pe;cent were
graduated from associate degree programs and 31% from pfacticdl
nursing programs, .  In this study, Klehwaukee Cellege and Sauk

Valley College requested to partlclpate.“ ‘ -

Region 1B 18 the 3rd mast populated (948;507) reglonvlu




Illlnoie.~\§1ghteen nursing education programs produced 672
~graduatea (12% of State total) An 1974, Twenty eight percent J
o graduated Trom associate degree programs and 33% completed

:practioql nursing programs, In this study. Spoon River College,

Carl Sandburg College. “Black Hawk' CQIlege. Illinoia Valley

‘Community College, and Illlnola Central College represented IB.
P ‘ Region 2A 18 the most populated (5, 98& 251) region in

> -J114nois. In 1974, 49 nursing eduoation progréms duated

T 2.790 students representlng.ﬂ&% of’ the State t . Of these,
) } 24; suocesefully completed assoclate degree programs and 28% :
gradua ed from practical nursing prograns, ennedﬁ-Klng /
College. Morton College, Oakton Community College, Triton *
College, and Thornton COmmunity College etudente volunteered.
. ~ Reglon 2B is the 2nd most populated (1, 144 855) reglon o
' in fl1inois. Four hundred and sixty-six (8% of State total)
éredueted from 14 nursing education programs in 1974,
ABaociete degree programs graddated 51% and practical nursing
programs supplied 21% of the total. In-this-reglon. schools
partiolpating inocluded the College of Lake County and Waubonsee
Community College. | '
Region 3A is the 7th most populhted (556, 566) region 1n
I1linois. In 1974, 333 students (6% of State totel) success-

fully completed the nine nursing education programs, The

largest number nere practical nursing graduates, 44%, and the

assocliate degree programs graduated the least, 13%. Students

"enrolled in the Carl Sandburg Collefe were participants in
. . .
this study,
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Region 3B 18 the 4th most populated (763,058) geographic
region in Illinois. Twelve nursing education progreams

graduated 411 (7% of State total) students in 1974, Of this

.. d L) B .
total, 17% graduated from assoclate degree programs and 49%

from‘practlcgl nursing programs, Sg from tﬁls regiqp were
erirolled in both programs at Parkland Colleée. ‘ ‘ L
Region 4 1s the 5th mosﬁE;opuiatéu (642,427) region in |
'I11inois. Seven proéfams‘éraduatéd 233 (3% of Sta@g total)
nursing stu&ents in 1974 with 43% from assoclate degree
programs and 36% from practical nufslng programs., Belleville
Area College and Lewls and Clark Community College provided
statistical data in this study. | ,
Region 5 1s the largest 1h relation to size of land
area but the least bopulated (520,646), In 1974%,-12 nursing
education programs graduated 294 (5% of State total) studénta.

Of these gradustes, 33% were from assoclate degree nursing -
e \ _ ‘ : .

.

. programs and 67% were from practical nursing programs.

Representing this region were Rend Lake College and

Kaskaskla College. (See Figure 1 - page 59)

L

Summary - . ' ' -
YThe resu1ts.of the t-test 1hdlcated that the mean scores ,

between the A.D.N. and L.P.N. students in the 24 participating

Apfogramé,were equal, Th® null hypotheses could not be -

rel)ected and ﬁhq data justified the acceptance of both )

hypothesee(provlng‘%pat students enrolled in both baslc nursing

education programs would perform equali% well in this core

course, -
(




F\g.gure 1. GEOGRAPHIC DISTRIBUTION OF 24 'A.D, N. AND L.P.N.
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CHAPTER VI
CONCLUSIONS AND IMPLICATIONS

‘Students enrolled An twelve A.D.N. and twelve L.P,N. ~
public communi college nursing programs in Inlinols
partlclpafgh.1:{¥ his study. The group sampllng was large,
974 students, and heterogeneous, Geographlc distribution of
the campus sites cov;;;a\éll areas of the State and representedf
all of the elght nursing education planning regans deslgnated
by the Illlnpis Implementatlon Comm 1lon on Nurslng;A..

A study of the admlsslon requirémen?s for‘the.participating

students revealed'dlverslty'among programs and supported the

hypothesis (Hi) that admission standards differed between

levels of nursing and among\colleges. The review of a@misslon

policies indicateéd that nursing programs in Illinoils do not
adhere to the open admission bhllosophy of the communlﬁy
college system. Specific admisslion criterila a?e pre-détermlned
and applicants are selected by a rigi& sgreenlng process %n ‘
most programs. The data. prqved that the academit performance
in this core course of the partlclpatlgg studenfs was not
affected, positively or negatively, by the admission criterila.
This study indicated that the nursing students enrolled -

_1n both community college basic hursing education prdgrams

‘achieved equally well when complefing the 'twelve unit

review items, —;;;\Bipotheses which stated that there would
be no statistically slgnlflcant,dlfferences’1n achlevement
60 f |
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..between A7P.N. and L.P.N. students were sustalned. The test
1tém8 were answere& equally correct and the results of the |
t-test revealed the means to ge equal.betweén the two groups.
antent validitj of the unit{review items was' proven.

A review of ?ollege catalogs and.prOgram 5rochurgs

- revealed the simllarity between the trends course réquiréﬁ of

both ievels of nursing students. Although course tities

varied; course content was basically the same. A comparison

of the Test Plan developed by the American Nurses! Assotiation

. Council of State Boards of Nursing Committee on Blueprint For

the .Licensing Examinations indicated that a course in this
subject area 1s required of all levels ofjnursing students,
‘The 1icensing”exam1nation for the L.P.N. contains 5-8% of the
items related to current trends in nursing and the A.D.N. |
examination for R.N. licensure contalns 3-4%.

“The findings in this study led to the followlng con-

clusions:

/. 1. All measures réported indicate 90nsistent trends

supporting the hypothesis (Hl) that students ‘
enteriﬁé basic nursing pfqgrams'with di%ferent
admissioﬁ standards ﬁill perfbrm equally well
in this core course, .

2. 4An analysis of coﬁr@g descriptions of fhe Qurricuia
of the participating community college nursing
programs showed . the simllarity between courses

i qpvering current trendstin nursing required of both
A.D.N. and L.P.N. students. This factor is important

AN
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uheé implementlng a core course.

for nursing 11censure indicates the need for the

proposed ourse to be 1nc1uded in the curriculum to

prepare adequately the students for this portion of

the licensing examination,

b, The correlation of scores of the unit review tests
proved the hypothesie (H ) that a single core‘ceurse
in this subject area will serve the needs of both
groups of nursing students- grades from the two ‘

' groups were comparable, g

5. The results of the Likert scale evaluation of the

core text revealed equal agreement between the two

groups« that the product met their educational needs, -

o

The findingé in this study have opened an avenue of
appreach for the implementation of the proposed core course
at the College of Lake COunty; L.P.N.'s entering.the A.D.N.
progrem'will benefit from the curriculum change by the
elimination of the need to repeat the current trends course.

4However. fecause of thg limitation of the research to one
course, caution must be exercised in assuming equal success

would be attained in all required courses. It 1s hoped

that other nursing faculties will.be inspired to conduct .

similar research relating to other courses, in the nursing

brograms .
- - Lz,

AR ) | | /
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Appendix I

August 23, 1974

=)

Dear Coordinators:

Currently, I am under contract to Delmar Publishers to
author a text entitled, Historical Perspectives and Current
Trends in Nursing aimed at the level of the A,D.N. student,

In an attempt to evaluate the units for a final research
project for Nova University's National Ed.D. Program for Com-
munity College Faculty, I would 1like to test the manuscript

in the actual classroom setting. o

Would you consider having your students evaluate a portion
of the manuscript by completing a brief rating scale form after
assessing oneé of the units and completing the review section?
You and your institution will be acknowledged in the text.

Please cbmplete the enclosed form and return it in the
enclosed self-addressed stamped envelope if you are willing

to participate in this endeavor, »
" Sincenely, ‘
[
M (Mrs.) Glorid M., Grippando, R.N., M.'S'
" Enclosures
A
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Appendix II

HIS TORICAL PERSPECTIVES AND CURRENT TRENDS IN NURSING

SECTION

Unit
Unit
Unit
Unit

- Unit

Unit
Unit
Unit
Unit
Unit
Unit
Unit

Unit ¢

Unit

SECTION II

Unit

15

Unit 16

Unit
Unit
Unit
Unit
Unit
Unit
Unit
Unit
- - Unit
Unit.

SECTION III

Unit
Unit
Unit
Unit
Unit
Unit

17
18
19
20
21
22
23
24
25
26

27
28
29
30
31
32

TABLE OF CONTENTS

INFLUENCES OF THE PAST

Near and Far East Contributions
Greclan-Roman Cultures
Christian Inﬁluences

. Crusades-Beginning of Organized Nursing

Social Reformation and the Renalssance

The Age of Modern Nursing-The Nightingale Concept
Early Amerlcan Leaders of Nursing .

Medical Progress in the 19th and 20th Centuries
Historical Aspects Relative to Clinlcal Areas

The Evolution of Nursing Edueation

Early Trailning Schools: ... - °

The L.P.N. and Practical/Vbcatlonal Schools

The R.N. and the Diploma/Assoclate Degree
Programs/External Degrees :

The Degree Programs - Baccalaureate. Masters, Doctoral

OVERVIEW OF THE PRESENT

Employing Agencles and Job Opportunitlies
The Changing Hospital System /

New Roles - New Responsibllities

The Patlient'!s Blll of Rights

Protecting the Rlghts of the Nurse

Legal Aspects and Ethical Responsiblllitles
Nursing Practice Acts and Licensure

Proféssional Organlzations

Periodical Literature

Nursing Educatlion Programs Today

The Open Curriculum and Career Mobillty Opportunltles
Differentlating Between the Technical and
Professional Nurse

PREPARATION -FOR THE FUTURE :
Changing Patterns of Health Care [/\\Zi
Health Team Relationships e
Community Nursing Services

Expanding Roles of the Nurse

Continuing Education
Scholarships, Fellowships, Grants and Loans
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Appendix IIX

_’ PLEASE INDICATE THE UNIT(S) YOU WILL CLASSROOM TEST ON A.D.N,/L.P.N,
- STUDENTS\ BY GIVING THE DATES AND NUMBER OF COPIES NEEDED BELOW.

SUNIT DATE NEEDED ™ NO. OF COPIES UNIT DATE NEggED NO, OF COPIES

1
2 18
3 : 19
b 20
5 . 21
6 | \E%/
7 . : 23
8 24
R 2
"' 10 . o - 26 ‘ “
11 27
12 ' 28 -
13 _ 29
14 . 30
154 v 31 ’
16 . __, 32 \,
Coordinator
" Community Cbllege J Program
Address
. City ‘ Zip Code
- 65
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UNIT

15

20

21

27

31

Appendix IV
. &b . > .

.\;

CLASSROOM TESTING AND EVALUATION AS%ZGNMENTS

A.D.N. PROGRAM

Sauk Valley College
Dixon

Waubonsee Community ~
College - Sugar Grove

Parklan 0011ege

Centralia

Belleville Area College
Belleville

Thornton Community College
South Holland

Triton Junior College
River Grove

Morton College
Cicero

Black Hawk College
Mollne.

Kennedy<King College
Chicago

Lewis and Clark Community
College - Godfrey

I11inois Valley Community -

College -~ Oglesby

AN

\

L.P.N. PROGRAM

Sauk Valley College
Dlxon

College of Lake County
Grayslake

- Parkland College

Champalgn ,
Carl Sandburg College
Galesburg and Carthage

Oakton Community College
Morton Grove

Thornton COmmunlty'COIIege .
South Holland

Tnltbn Junior College
River Grove

Spoon River College
Canton

Black Hawk College
Moline

Illinois Central College
East Peorila
7
Rend lLake College
Mount Vernon

Kishwaukee College
De Kalb
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Your cooperation 18 essential in the evaluation process per-
taining to- the manuseript of a forthcomlng textbook entltleq.

HISTORICAL PERSPECTIVES AND CURRENT TRENDS IN NURSING.

Please answer the following items honestly, consclient

«*g?nstructlvely=1n order that future community college nursing
s\t

fously, and

udents might benefit from a text with educational value, ’

Circle the number that most closely expresses your reaction
to the speocific unit being evaluated in your elassroom setting.

UNIT RATING SCALE: 1
2
“ ' ' S . 3
-l
) ' 5
1. The title of the book is approprlate.\\
2, The title of the unit relates to 4
;Eylt content.
3., The unit objectives are cleérly stated.,
4., The objectives are met in unit content,
5. Reading level is at the level of the
community college nursing student,
‘6. Illustrations are adequate;
quantitatively and qualitatively.
7. Definitions listed in the glossary are
. Written clearly and concisely and the
list is complete, <
8. The Review questions are a study help
v and answers are easily found within
the text,’ . 5
9. The,blbliography provides a good
source of reference material, A
10. The length of the unit 1s adequate and ’
material is concise and non-repetitlous,
11. The suggested %cttviyles-are feasiblé, .
12, There is a need”for'thgs.book as a
text or reference, ’ ; '
Comments and Suggesations:
. 67

Strongly Agree
Agree

Undecided
Disagree _
Strongly Disagree

12345
12345

12345
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TEST ITEM ANALYSIS

INSTRUCTOR: PLEASE INDICATE WRONG ANSWER FREQUENCY

Unit

Number of Students - ' o

REVIEW ‘ )
Part A.
Loq,
2. .
3.
B .
5. ”
..
7.
8.
9. =
10.
Part. B,
Part C,
MEAN SCORE
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'Appendix VII
LiST TABLE OF -TWELVE UNIT ITEM ANALYSIS TESTS

Unit 1 X Unit > 4 Unit 5 x ’
1 5 I 57 Eg‘ﬁfgv
2 » 2 6 63 1§ 2 39 48 .81
3 57 64 «89 3 3 48 48 1,00
L 64 64 1.00 [ “ 53 63 au . By 48 ,91
5 50 64 .78 5 59 63° .93 5 46 48 .95
6 55 .85 6 63 .96 6 43 48 .89
7 4s .70 7 63" 63 1.00 7 47 48 .97
8 60 44 .93 8 57 63 .90 8 47 48 ,97
9 56 .87 9 61 63 .96 9 47 48 .97
10 40 4 .62 10 53 63 .84 10 35" 48 .72
11 59 64 ,92 11 b6 63 .73~ 11 46 48 .95
12 ¢ 48 64 0.75 12 52 63 0.82 12 8 46 48 0.95
Unit p ¢ y Unit p < _ Unit X P.
I8 1390.05 gy T B35 057
2 137 139 .98 2 119 120 .99 2 82 97 .84
3 139 139 1.00 3 109 120 .90 3 ~92 97 .94
. 135 139 .97 y . 117 120 .97 & 94 97 .96
5. 135 139 .97 5 116 120 .96 - 5. 94 97 .96
6 137 139 .98 6, 119 120 .99 6 87 97 .89
7 137 139 .98 7 %99 120 .90 7 89 97 :91
8 86 139 ..61 8 16 120 .96 8 .83 97 .85
9 133 139 .95 9 115 120 - .95 9 77 97 .79
10 137 139 .98 10 111 120 .92 10 83 97 .85
11 133 139 .95 11 103 120 .85 11 84 97 .86
12 134 139 0,96 12 105 120 0.87 12 79 97 0,81
Unit 1 tnit 20 x- y p Uit 21 x
“T"‘E‘TI§‘IE%‘6?99 1 63 92 0,68 1 5% u%‘T?bo ‘
2 117 120 .97 2 0 92 .00 2 43 46 .93
3 117 120 .97 3 75 92 .81 3 46 . 46 1.00
y 120 120 1.00 y 68 92 .73 46 46 1.00
5 120 120 1.00 5 77 92 .83 5 46 46 1.00
6 113 120 .94 6 70 92 .76 6 5 46 .76
7 75 120. .62 7 79 92 .85 7 6 46 1.00
8 120 120 1.00 8 83 92 ,90 8 ‘46 46 1.00
9 91 120 .75 9 73 92 .79 9 L6 46 1,00
10 120 120 1.00 10 76 92 .82 10 37 46 .80
11 120 120 1.00 11 65 92 .70, 11 b6 46 1.00
12 106 120 0.88 12 « 68 92 057;/ 12 46 46 1.00
Unit 2 x Unit 28 x ¥y Unit 31 x % 8
"I"‘Z“EB“Bﬁ‘UTgs 1 1 33 0.77 . 00
2 65 68 .95 2 52 53 ,98 2 64 64 1,00
3 67 68 .98 2 52 53 ,98 3 53 64 .82
- L 55 68 .80 53 53 1,00 63 64 .98
’ 5 59 68 ,86 5 51 53 .96 5 37 64 .57
6 62 68 .91 6 50 53 .94 6 64 64 1.00
7 67 68 .98 7 39 53 .73 7 64 64 1.00
8 59 68 .86 8 b9 53 .92 8 30 64 .46
9 56 68 .82 9 50 53 .94 9 64 64 1,00
10 60 68 .88 10 b9 53 .92 10 63 64 .98
11 58 68 .85 11 50 53 .94 11 60 64 .93
12 58 68 0.85 12 52 53 0.98 12 60 64 0,93
69
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‘ o . Appendix VIII

A.D.N. FACULTY PARTICIPATING IN STUDY

Esther Appler
Joanne M. Huff .
Joan Hutcherson

Director, Sauk Valley College
Coordinator, Parkland College
Instructor, Waubonsee Community College

Dorothy Meeks
Mary Headley
Mariana Hanifan
Cecile B. Smith
Carolyn Fraser
Marilyn Keener
Carol Casten

Coordinator,
Coordinator,
Coordinator,
Coordinator,
Coordinator,
Coordinator,
Coordinator,
Coordinator,

Kaskaskia College

Morton College .
Belleville Area Colleg
Kennedy-King College ,
Thornton Community College
Black Hawk College

.Triton College

Lewls and Clark

Jessle wl%pon

Barbara C. Mallard
Shirley Mc Haney
Dorothy S, Reedy’
~__ Martha La Duke
‘Sharon A. Williams
Mary O!'Meara
Constance Herrick
Carolyn M.. Jurgens
.Elizabeth Harkness
Marie Barth
Ina Latimer

-

Coordinator, Carl Sandburg C

Community College 5

Crystal Spilngborn Coordinator, Illinois Valley

- Community College

L.P.N. FACULTY PARTICIPATING IN STUDY

COOrdlnatof.-Spoon River College
Acting Coordinator, Rend La
Coordinator, Thornton Comm

Coordinator, Parkland College
Director, Kishwaukee College
Chairman, Black Hawk College ]
Supervisor, Illinois Central College
Coordinator, Oakton Community College
Coordinator, Sauk Valley College
Coordinator, Triton College

Gloria M. Grippando Coordinator, College of Lake County

o
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